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Blueprints
pbis.org

* School-wide Positive Behavior Support:
Implementers ’ Blueprint and Self-
Assessment

* Evaluation Blueprint for School-Wide
Positive Behavior Support

* Blueprint for School-wide Positive
Behavior Support Training and
Professional Development

Center for SW-PBS
ation
issouri

Implementation Stages and
Phases of Learning

Systems Individual Learning
* Exploration * Acquisition

e Installation

e |nitial Implementation
e Full Implementation

* Fluency

* Maintenance &
Generalization
¢ Innovation

e Sustainability

Aligning Initiatives

* Academic
* Social/Emotional & Mental Health

Center for SW-PBS
College of Education
University of Missouri
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Starting Point....

*We cannot “make” students learn or
behave

*\We can create environments to increase
the likelihood students learn and behave

* Environments that increase the likelihood
are guided by a core curriculum and
implemented with consistency and fidelity

Center for SW-PBS
College of Education
University of Missouri

Multi-Tiered System of Support

* A team approach

* Multi-tiered systems of support is an integrated, tiered
systemic framework of integrating various supports that
schools use/employ for supporting the academic and
behavioral needs of students across a district

* Complex process that includes:
* Universal Screening

+ Data-Based Decision Making
* Continuous Progress Monitoring

Student Performance
Continuum of Evidenced Based Practices
Focus on Fidelity of Implementation

Center for SW-PBS
College of Education
University of Missouri

Three Levels of Implementation

A Continuum of Support for All

Academic Systems

Tier Three

* Individual Students
* Assessment-based
* High Intensity

Tier Two

* Some students (at-risk)
« High efficiency

* Rapid response

Tier One
* All students
* Preventive, proactive

Behavioral Systems

Tier Three

* Individual Students

* Assessment-based

« Intense, durable procedures

Tier Two

* Some students

« High efficiency

* Rapid response
Tier One
* All settings, all students
« Preventive, proactive

Components of MTSS

Universal Screening — systematic assessment of all
students on both academic and behavioral measures
Data-Based Decision Making — a cycle of screening,
planning, implementing evidence-based practices, and
evaluating student progress

Continuous Progress Monitoring — consistent monitoring
to ensure instruction is matched to students’ needs

Student Performance — student outcomes (academic &
behavior)

Continuum of Evidenced Based Practices — continuum of
practices with proven research and evidence to meet
students’ learning goals

Focus on Fidelity of Implementation — ensuring practices

are implemented as intended
Center for SW-PBS
College of Education
m University of Missouri
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Understanding the Process of
MTSS

* Independent systems (e.g, RTI, PBIS, etc.) have
overlapping systemic components

* Goal — aligning these components within one
structure

* Includes system-level components and the
corresponding supports for meeting the diverse
needs of students

Center for SW-PBS
College of Education
University of Missouri

Why Alignment is Key

* Behavior and academics are both important to a
student’s ability to learn

* Behavior and academics can both impact each
other

* Improved behavior means less time spent on discipline,
leaving more time for academics

* High quality academic instruction keeps students
engaged and less likely to engage in disruptive behavior

* Cross-disciplinary and cross-functional teams are
essential

Center for SW-PBS
College of Education
University of Missouri

Social Competence &

SW-Positive Academic Achievement
Behavior
Support OUTCOMES

© S il
Supporting <§ “pp."f g
Staff Behavi & Decision
aff Behavior & Making

PRACTICES

Supporting
Student Behavior

SW-PBS Problem Solving Logic

1.Establish Ground Rules
*Keep focus on outcomes
*Nothing is sacred, but
everything is important
Allow for a transition period
*2-3 years

Center for SW-PBS
College of Education
University of Missouri
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SW-PBS Problem Solving Logic

2. Start with Data
*Understand that data are simply a
“sample” of what is going on
*Data must be contextualized
*Keep the conversation focused on
data that are “in your control”

Center for SW-PBS
College of Education
University of Missouri

SW-PBS Problem Solving Logic

3. Match Practices to Data
* Strategies, curricula, and resources
independent of what is currently in
place
*Don’t limit to what you currently
know — outside resources
* Build your daily school schedule

around priorities
B G
University of Missouri

SW-PBS Problem Solving Logic

4. Align Resources to Implement

Practices
*New roles to reach outcomes will
require training and on-going
technical assistance (systems)

Center for SW-PBS
College of Education
University of Missouri

Key Features of Effective Alignment f{

« Align multiple initiatives at the organizational level where a common

budget authority exists.

« Align multiple initiatives by using a common outcome measure to

assess effectiveness.

« Build aligned professional development by comparing and combining

the “core features” of multiple initiatives.
» Compare fundamental assumptions
« Start with common “core features” and compare the practices used to
achieve these features.
« Determine how to incorporate additional core features with efficiency
« Build single Professional Development curricula that combine core

features.
Goodman & Horner, 2016

Center for SW-PBS
College of Education
University of Missouri
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Will Require District-wide
Systems and Processes

Stakeholder ‘ Funding ‘ ::;Zymx; Workforce ’
Support Alignment Capacity

[ | [ |
1

Executive Functions

LEADERSHIP TEAMING

Implementation Functions

Evaluation & .
- . Behavioral
Training Coaching Performance .
Feedback LD

[

( Local Implementation Demonstrations ]

Research Findings on Scaling Up

(Fixsen, Naoom, Blase, Friedman, & Wallace, 2005, p. 70)

*Best evidence documents what
doesn’t work:

eInformation dissemination alone
*Training by itself

Research Findings on Scaling Up
(Fixsen, Naoom, Blase, Friedman, & Wallace, 2005, p. 70)
What does work

* Long term, multi-level approaches

e Skills-based training

* Practice-based coaching

* Practioner performance-feedback

* Program evaluation

* Facilitative administrative practices

Center for SW-PBS
College of Education
University of Missouri
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District-Wide Basic Logic

* All schools receive training & support to implement
essential Universal behavior support practices and
systems - Local variations

* District develops (and revises based on outcomes) a
standard Tier Il and Ill system including integrated
practices

* A percentage of current behavioral expertise must
move from traditional case by case, to supporting
school team Tier Il & Ill systems

Center for SW-PBS
College of Education
University of Missouri

Example District-wide Tier Il System

* Data-based student identification
* # of behavior infractions (majors/minors)
* Teacher referral (standard district form)
* Screening (standard district-wide tool)
* Limit range of practices
* Self-management (CICO, Check & connect)
* Social Skill Instruction (2-3 curriculum)
* Academic Supports (Rtl, accommodations)

Center for SW-PBS
College of Education
University of Missouri

District Data-
Based Decision

making
TFI & SAS
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Center for SW-PBS
College of Education
University of Missouri

Rethinking Professional Development
and Technical Assistance

* Moving from a case by case expert model to building
“expertise” in the school

* Primary focus of TA is on teaching the school team to
solve problems or address challenges for themselves
with district resources

* However, need for specialist will always remain to
assist students and teachers

Center for SW-PBS
College of Education
University of Missouri
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Turn & Talk

* Does your school have the pre-requisites to align
initiatives?
* Academic and behavioral data routinely collected and
reviewed (data decision rules)
* Cross-teaming for academic and behavior supports
* Progress-monitoring

« Access to professional development and technical
assistance

Center for SW-PBS
College of Education
University of Missouri

Academics & SWPBS

Universal School-Wide Features

¢ Clearly define expected behaviors (Rules)
* All Settings
* Classrooms

* Procedures for teaching & practicing expected
behaviors

* Procedures for providing specific positive feedback
* Procedures for responding to problem behaviors

* Procedures for data-based decision making

* Family Awareness and Involvement

Center for SW-PBS
College of Education
University of Missouri

NUMBER OF REFERRALS

BALLWIN ACHIEVEMENT PBS

760

302
I |
2002 2003
YEAR

mmm Ofice Referrals —¢— Profcient or Advanced on MAP

8 & 2

MAP PERCENTILE
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MAP Proficiency by
SW-PBS Implementation Levels - All Students
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MAP Proficiency by
SW-PBS Implementation Levels - IEP Students
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Additional Impact of School-Wide PBS:
Students on IEPs

* Schools implementing SW-PBS with fidelity have a lower mean
percentage of students with IEPs

* Students with IEPs attending schools participating in SW-PBS
have a higher average attendance rate

* On average, more students with disabilities spend 80% or more

of their educational day in inclusive settings in schools
participating in SW-PBS

Center for SW-PBS
College of Education
University of Missouri

Importance of Effective Instruction
(Sanders, 1999)

* The single biggest factor affecting academic growth of
any population of youngsters is the effectiveness of
the classroom.

* The answer to why children learn well or not isn't
race, it isn't poverty, it isn't even per-pupil expenditure
at the elementary level.

* The classroom's effect on academic growth dwarfs and

nearly renders trivial all these other factors that people
have historically worried about.

Center for SW-PBS
College of Education
University of Missouri
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Classroom Universal Essential Practices

Classroom expectations & rules defined and taught (all use
school-wide, create classroom examples)

Procedures & routines defined and taught

Continuum of strategies to acknowledge appropriate
behavior in place and used with high frequency (4:1)

Continuum of strategies to respond to inappropriate behavior
in place and used per established school-wide procedure

Students are actively supervised (pre-corrects and positive
feedback)

Students are given multiple opportunities to respond (OTR)
to promote high rates of academic engagement

Activity sequence promotes optimal instruction time and
student engaged time

Instruction is differentiated based on student need

Start with Self-Assessment/
School-wide Assessment

ENVIRONMENTAL INVENTORY

Rate each feature using the following scale:
: - dictabl

1= or unpredictable .......... 5= i and predictabl
Physical Space: Is physical space organized to allow access to instructional materials?
| * Work centers are easily identified and corresponds with instruction | 12345 |
¢ Traffic flow minimizes physical contact between peers and 12345
maximizes teacher ‘s mobility )
[A Does the teacher gain the attention of the students prior to i ion? |
¢ Aconsistent and clear attention signal is used across instructional 12345

contexts
¢ Uses a variety of techniques to gain, maintain, and regain student
attention to task.
Time: Does the teacher initiate instructional cues and materials to gain, maintain, and
regain student attention?

12345

¢ Materials are prepared and ready to go. 12345
¢ Pre-corrects are given prior to iti 12345
Center for SW-PBS - B T - r
College of Education *  Common intrusions are anticipated and handled with a consistent
University of Missouri P dure. Unexp d i ions are minimized with an emphasison | 12345

Class Man Assess 3

cl Self.
Teacher, Rater. Date
Instructional Activity Time Start
Time End
Tally each Positive Student Contacts Total # | Tally each Negative Student Contacts | Total #
Ratio® of Positives to Negatives: to1
Classroom Management Practice Rating
1. I have arranged my classroom to minimize crowding and distraction Yes No
2. I have maximized structure and predictability in my classroom (e.g., explicit Yes No
classroom routines, specific directions, etc.).
3. I have posted, taught, reviewed, and reinforced 3-5 positively stated Yes No
expectations (or rules)
4. I provided more frequent acknowledgement for appropriate behaviors than Yes No
inappropriate behaviors (See top of page).
5. I provided each student with multiple opportunities to respond and participate Yes No
during instruction.

ECP Project Teacher Feedback Tool Rypple
= Gass [ Wtudents: | Observer: ] Type of instruction circe those observed) Wesessistmn
Instructions Section 1. 2 Mke a taly markn the corresponding bo for each [oeoms | sotoon [ seatommres | omore | e
type of behaviour 10 minutes
Section 1: Teacher Feedback Feedback. Total e permin
Do not count feedback for academic content. Pre-correction (a)
Teacher. Non-Specific Positive Feedback (b)
ifc Posity ifc Posit o Feedback ©
(@) Feedback (b) Feedback (c)
students or 10:
period ead to desired student outcomes.
No Feedback @
- - Non-Specific Corrective Feedback (e
Corrective Feedback - Teacher Attention to Behaviour Errors
fic Correct
No Feedback Feedback "
@ Feedback (e) Feedback f) Student Behaviour Errors (d)+(e) +(f) =
Tota Positive Total Corrective
Feedback (b) +(c) = Feedback (e)+(f)=
Ratio of Positive to Corrective Feedback

Section 2: Opportunities to Respond nteractions for every one corrective interaction (3:1). While using the lowest

to perform a task,
the context of negative feedback

require more.?

Whoe Group Todiidial [ =
Total (g) Total (h)
Group + Individusl hih= |
Research shows that students are sigfcantly morelkely tobe actively
[N —— s

Rypple
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Classroom Quiz

1. When the teacher
listen.

most students stop and

Yes Sometimes No
2. When class starts, the teacher has everything ready.
Yes Sometimes No

3. Before we start a new activity, the teacher reminds us what we are supposed to do.
Yes Sometimes No

4. When we are asked to work by ourselves, all students work quietly and do what
they are supposed to do.

Yes Sometimes No

5. | often finish my work and do not know what | should be doing while others are
still working.

Classroom Systems

* Teach
* Brief in-service, single
topic focus

* Practice (performance
feedback)

* Peer coaching

* Principal “walk
through”

* Direct observation /
data collection

« Data About Teacher & Student
Behavior

* Collected by University of Louisville
2008 -2015

* 6752 Classroom observations of
teacher student dyads

« 3200 in middle/high school setting

Center for SW-PBS
College of Edycation
University of Missouri

Resources - pbismissouri.org

Behavior Support Framework | moswpbs@missouri.edu w f
Home About Teri Ter nerzst

Tier 1 Overview

I, MO SW:PBS

Tier 1 Readiness.

Tier 1 Workbook &
Resources

Tier 1 Data Tools:

students.

L — * E— e

Positive, proactive, préventative behavior supports. §
s . - v

New to MO SW-PBS?

10
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Supporting and Responding
vior

CWPBIS wiTHIN A MULTI-TIERED BEHAVIOR FRAMEWORK (MTBF):
DECISION-MAKING GUIDE AND SELF ASSESSMENT

1. Are the foundations of effective CWIPBIS in place?
Eifeciively desian the Develop & teach Fost, asfine, & teach 3.5
ehysical envirenment of predictable classroom positive Classroam
the classroam.

o i Tabie 1 (hyperinied
el expectations before procesding (o qu

2. Are proactive and positive CWPBIS practices implemented consistently?

o respond

Acknowledge expected
behavior wit
raize & other strate:

s, procesd fo question 3. If no, review content in Table 1 (hyperinked abovs)
related to opportunities (o respond, prompts, active supervision, and acknowledgernent

strategies before proceeding to question 7. If unsure, collect diata on implementation
(see Table 2 for strategios),

3 Do data indicats that students are still engaging in problem behavior?

You No
or| [ Wil donel Continue o meniter
ton=| | outcomes across time and adjust
S5 needed
ine number of

Universal Examples

57 students
i Goal 5% 6+ Referrals
with 9+

Referrals

Baseline Behavior Data Spring 2008

15% Tier 3

16% Tier 2
Goal 15%
69% Tier 1

Goal 80%

1712 referrals

2-5 Referrals

0-1 Referral

11



Classroom Universals

*Self-assessment / Review of behavioral
infractions
* Literacy block
* Teacher led small group
*Independent work
* Student work group
*Clear procedures & routines
* Taught & practiced

Center for SW-PBS
College of Education
University of Missouri
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Current Behavior Data

16 2010-2011

Stu::nts 7% Tier 3

Wit * o, 6+ Referrals
Referrals Goal 5%

10% Tier 2
Goal 15%

83% Tier 1
Goal 80%

2-5 Referrals

0-1 Referrals

516 Referrals

Addressing High Percentages of
Students At-risk

* School used a universal screening instrument in
October of 2012.

* Results indicated that 32.3% of students were in
the at-risk or high-risk range.

* Team decided to focus first efforts on

implementation of Tier 1 with higher levels of
fidelity.

Center for SW-PBS
College of Education
University of Missouri

12
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Baseline Data Collection

* Classroom-Level Observations of Effective
Classroom Practices

= Expectations & Rules Initial 'ja.ﬁo
= Procedures & Routines of positive
= Encouraging Expected Behavior I specific
= Discouraging Inappropriate Behavior feedback to
= Active Supervision correctives:
= Opportunities to Respond 1.85:1

* Based on data, team identified 1 practice to
improve upon.

Center for SW-PBS
College of Education
University of Missouri

Professional Development Process & Data

End of Year Outcomes

* ODRs decreased by 39.41% from 2011-2012 to
2012-2013.

* Minor referrals decreased by 34.8% from 2011-
2012 to 2012-2013.

* Classroom minor referrals decreased by 33.5% from
2011-2012 to 2012-2013.

Center for SW-PBS
College of Education
University of Missouri

Early Literacy & Behavior
(Kelk & Lewis, 2001)

What are the effects of three instructional conditions
a) social skill instruction, b) phonological /
phonemic awareness instruction, and ¢) a
combination of social skill instruction and
phonological awareness instruction on the reading
related and/or social behavior of at-risk kindergarten
children?

13
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Early Literary Social Skill
Outcome Outcomes
Phonemic +/- - .
Instruction Classroom and Tier Il
“ ”
Social Skill i +- Targeted Supports
Instruction
Phone@ic and SS + +
Instruction
Control Group - -
Study Basics
11 . . ”
. Function of Behavior
* Subject:
+ Seven years old * Descriptive (interviews and teacher
+ Identified with EBD and ADHD reported ABC/ Scatterplot data)
* Setting * Function identified as Attention
. i nd it
iigi’::seducat'on 21 grade classroom with 19 other * Significant antecedents: multiple step direction

* One licensed teacher and one student teacher

* Concern

« Student exhibits high rates of off-task
« Student shouts out answers and questions and comments
at high rates and often inappropriate

Center for SW-PBS
College of Education
University of Missouri

and group settings

* Very High rates of both problem behaviors
reported/ inconsistency in accuracy of data
collection

Center for SW-PBS
College of Education
University of Missouri

14
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“Environment Assessment”

Significant variables:

« clarity of expectations & directions

* consistency of expectations

* accessibility of class schedules

* lack of enforced procedures (especially regarding to
hand raising and verbalizations or entire class)

]

Center for SW-PBS
College of Education

University of Missouri

Mean Percent of Teacher Behavior

Bascine Level 1

Lewel 1 &2

Lewl1,2&3 Folow-Up

‘I HighStnctwe o Materinb Accessblty W Ruks Vsbk  m Assitance Consistent m Answering Consistent

Percent of Intervals Off-Task

55 Baseline Level | Level 1 &2 Level 1,2, &3 Follow-up 55
ko
Verbalizations
Hs
Lo
35 £
SIS
25 =
H
20 7
Off-Task
Hs
10 10
S \—1 )
A——h—d 0
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18

Sessions

Classroom Problem
Solving Process

* Develop intervention based on function of behavior
* Environment changes

* Student skills to teach/practice/reinforce
* Monitor progress

* Same data that brought them to your attention

* Problem and Appropriate behavior
 Teacher observations

Center for SW-PBS
College of Education
University of Missouri

15
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Form D
Grade Level Team Tier 2 Function Based Matchi

Student: Classroom Teacher:
Date

ng Process
Grade:

Complete the Brief Assessment of Function of Behavior & Matching Process with

your grade level team.

1. Summary of the Problem

We have the most problems during

(Time of day/class/ Activity/Routine)

Antecedent Problem Behavior Response
Function/Pay Off

(Trigger/Predictor) (Student Behavior of concern)
When... The student will... Then this happens | So, the function of

(teacher does)

behavior is to:
Get or Avoid (circle one)

2. Replacement Behavior (What do we want the student to do ins

obs

ervable behavioral skill [from the Schoolwide PBS expectation.

ead? An
s matrix])

3. Student Goal (Measurable; Consider level of typical peer, see Matching Progress
Monitoring Methods to Student Goals: Example, Page 25 of this handbook):

4. Intervention Plan (See Antecedent Interventions, Page 26 of
handbook)

Intervention Strategy(ies):

Antecedent Interventions Replacement Behavior / Response / Consequence
(Proactive action steps to set the Skill (What happens when student
student up for success by teaching, | (What we want the student | demonstrates behavior / skill)
precorrecting, practicing, scaffolding, to do instead)
etc.)

Posi

‘e Specific Feedback

Corrective Feedback

5. Progress Monitoring
How will teacher monitor progress toward the student goal? (See example forms on
pages 27-30)

Antecedent Intervention Examples

Function Intervention Strategy Example
et Schedule adult attention * Have adult work with student
Attention + Have adult provide periodic attention

*  Lunch meeting with teacher
+ Behavior plan
*_Grade level or teacher triage

Schedule peer attention < Pair student with peer
* Use peer tutoring or mentoring
Increase proximity to student | * Move seating arrangement
__Periodically move about classroom
Provide preferred activity < When adult is occupied assign more
preferred activit
Avoid | Adjust demand difficult = Provide easier work
Offer choices < Allow student to choose:
o to complete
o Sequence of tasks to be completed
o Materials to use
©  Where to complete task
©  When to complete task
©__ With whom to complete task
Increase student < Incorporate student hobbies/interests
preference/interest in activity into activities
Assure that activities have = Provide activities with valued outcome
functional or meaningful +  Write and read Social Stories
Alter length of task < Shorten activity
«__Provide frequent breaks
Modify mode of task < Change medium/materials
completion + Replace pencil and paper with computer,
etc.
Use behavioral momentum, < Present easy requests prior to difficult
task dispersal requests.
Increase predictability < Provide cues for upcoming or change in

activities (instructional, visual, auditory)

Modify instructional delivery - Use

tone of voice

http://www.vimeo.com/54954199

16
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Field Elementary School
* High Diversity

1 « School has 290 students; 50% minority; 20% English
CO m p | ete CO ntl n u u m Language Learners; 13% Special Education
* Instructional leader turnover
Example
* Poverty

* 79% of students live in poverty

* Highly transient population

Center for SW-PBS
College of Education
University of Missouri

Field Elementary School Field Elementary School

+Teachers and Staff committed to « Academic Standing

increasing academic and social success + Only 5% of all students scored proficient in 2005
of all students * Breakdown by ethnicity:
. L. * 0% African-American
+A comrmtted_PrmupaI who supported « 18% Caucasian
faculty in their efforts to change the way « 0% Students with disabilities
they taught to improve children’ s lives « 0% English Language Learners

* 7% Students living in Poverty

Center for SW-PBS Center for SW-PBS
College of Education College of Education
University of Missouri University of Missouri

17
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Field Elementary School

* Literacy

* In 2004-05, 44% students required
intensive support for reading and
writing

* Social Behavior

* In 2003-04 Averaging 10.4 discipline
referrals per day

Center for SW-PBS
College of Education
University of Missouri

Positive Behavior Supports
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60% 0O Strategic
40% @ Benchmark

20%
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Y CenerTorSW-PBS
College of Education
University of Missouri
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Core Reading Intervention Groups 45 min, Core Rea d i ng an d Intervention
90 min, 5 days 4 days week, with:
week with: Schedule
Structure (5 day individual focus )
Core Intervention
Tier 111 Classroom Reading specialists, Sp Ed, ELL, . K 9:00-10:30 12:25-12:55
_ Teacher Sp. Lang,
}::::vs:ll_.etion K-2 SRA Reading Mastery o st 9:00-10:30 11:30-12:15
3-5 Wilson Reading Systems ) 10:00-11:30 9:15-10:00
*3 11:00-12:30 10:15-11:00
Tier 1I Classroom Classroom Teacher
Strategic Teacher Reading Mastery or Soar to *4 1:45-3:15 1:00-1:45
Intervention Success .5 1:00-2:30 2:15-3:00
Tier 1 Classroom Classroom Teacher
DIBELS benchmark 180" Enrichment based on themes of
core program
Dynamic Indicators  Progress Monitoring Dynamie Indicators of Basic Early Literacy Shils

First Grade Class Pro

W Beginning & Score A
Mdide &

of Basic Early
Literacy Skills
(DIBELS)
Benchmark

Tier III Fall, Winter & Spring Every Other Week

Data Collection

Benchmark Goal: 35 at the
beginning ofFist Grade

Phoneme Segmentation Fluency

Tier II Fall, Winter & Spring Every Other Week

Tier I Fall, Winter & Spring Once a month

Also utilize as needed:

eDevelopmental Reading Assessment (DRA & DRA-2)
#Scholastic Reading Inventory (SRI)

*District Writing Assessments

19
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}\]I]ame. H Dynamic Indicators of Basic Early Literacy Skills
g Progress Monitoring Graphs .
Class: It grade, Tier 3, =
Gade Ft I Vs e 1 of Impact on Literacy
Year: 2003-2006
¢ Legend () Benchmark Assessment A Score Above Graph Bounds
ool y ) . . .
Bclsﬁfu-sﬁ Schools TargetBar O Progress Monitoring Assessment ggi:z gtegv:\zm nAe‘m""e Im proved Academic S,tandlng
® Tawtco oo Amine @ Conside Austing Itnvrton e In 200(7, 2f7% of Fi()eld s students scored proficient in
2007 (up from 5%).
o Nonsense WordFlency * African American: 0% improved to 16%
i (0] ® o * Caucasian: 18% improved to 57%
- 0, 0 0. * Students with disabilities: 0% improved to 25%
3w o 0  English Language Learners: 0% improved to 27%
& m =7
o)
O Sepember  Ociober  November  December  January  Febiuay Marcn gl May June
Benchmark Scores: 59 60
Progress Menitoring Scorsg
Week | kil 45
Week 2 46 3 50
Week 40 a7 Center for SW-PBS
Weekd 8 @ Scl}lcgc»ofﬁ;‘lx:mon
Field Literacy Data Turn & Talk
100% | | | , * What is your school currently doing to
:g:f A A g 23% support classroom teachers to insure
70% / implementation of effective
60% o ‘e 5 i [mntensi : :
o 26% 2% 29% nenehe instructional and management
o O Strategic . .
o @ Benchmark strategies in place?
20%
10%
0%

2004-2005 2005-2006 2006-2007 2007-2008

Center for SW-PBS
College of Education
University of Missouri

Center for SW-PBS
College of Education
University of Missouri
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Mental Health & SWPBS

Tier Il (small group)

* Efficient and effective way to identify at-risk
students
* Screen
* Data decision rules
* Teacher referral
* Informal assessment process to match
intervention to student need
* Small group Social Skill Instruction
* Self-management
* Academic Support

* Part of a continuum — must link to
universal school-wide PBS system

Center for SW-PBS
College of Education
University of Missouri

Tier Il (individualized support)

* When small group not sufficient
* When problem intense and chronic
* Driven by Functional Behavioral Assessment

* Connections to Mental Health and Community
Agencies (Integrated Framework)

« Part of a continuum - must link to
universal school-wide PBS system

Center for SW-PBS
College of Education
University of Missouri

FBA — PBS Plan Process

Success requires:
1. Individual(s) with expertise in FBA-PBS

2. Fluency with a clear process among all staff
whereby roles are clearly defined

3. A basic understanding of Applied Behavior
Analysis (Behavior is functionally related to the
teaching environment) among all school staff

Center for SW-PBS
College of Education
University of Missouri
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Maintaining
Consequences

Competing Behavior [
P athways Model Alternative

Maintaining
Consequences

Triggering Problem
Antecedents Behavior

Acceptable
Alternative

NS
Event Antecedent Behavior Consequence
Teaching Manipulations

Manipulations Manipulations

Connections to
Mental Health
and
Community
Agencies

www.pbis.org/scho
ol/school-mental-
health/interconnec
ted-systems

enter for SW-PBS
College of Education
niversity of Missouri

Aligning and Integrating
Family Engagement in Positive
Behavioral Interventions and

Supports (PBIS) pbis.org

Concepts and Strategies for Families
and Schools in Key Contexts

“Current Topics”

The Wisconsin
School Mental Health
Framework

Integrating School Mental Health with
Positive Behavioral Interventions & Supports
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An Interconnected Systems Framework
(ISF) Defined

e A Structure and process for education and mental
health systems to interact in most effective and
efficient way.

» guided by key stakeholders in education and mental
health/community systems, youth/family

* who have the authority to reallocate resources,
change role and function of staff, and change policy.

Center for SW-PBS
College of Education
University of Missouri

ISF Core Features

Tiered Prevention logic

Cross-system teams that include community/mental

health providers, youth/family voice

Data-based decision making

*  Formal processes for the selection & implementation of evidence-based
practices (EBP)

*  Rigorous progress-monitoring for both fidelity & effectiveness

*  Ongoing coaching at both the systems & practices level

Early access through use of comprehensive screening

Center for SW-PBS
College of Education
University of Missouri

1. Single System of Delivery

* One set of district/building level behavioral
health teams with Community MH actively
participating;

* School and community employed staff are
on teams and serve all students across tiers;

* Cross training; planning; evaluation for
fidelity and impact; and family participation
are part of integrated action plan

2. Mental Health is for ALL

Lincoln Public Schools

Second Steps

Trauma Sensitive Schools
SW- Positive Behavior Support «
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r\ Teaching Library/
Matrix A Classroom
Socuz_il Behavior System or Way to Install for ALL at Tier 1 R
Curriculum (},@\ Use your words CO )
« Second * Anchored to 3 Expectations=Common e veaplan. | Usesafe hands N /1/4
Language _EF 7,
Steps N S 7. Y
* Data used to prioritize skills within " Share Self Check \<( ¢
* Skills curriculum c X Use equipment. Use Calming Listen/watc OC‘
) . e w ” . kel Hands/feet "\%{é‘:' Include others. Strategy Whisper. h ‘9[/
streaming * Skills within “Lessons” added to Teaching | Safe fosel. |\ Gime Rem | Use N
A N s Help/share | (% 1> books. | appropriate | Stay I
Botvin Lif Matrix= Direct Instruction S with others. applause. | your seat "N
. . .
otvin Lire * Transference and Generalization occurs as S
Skills (HS) lessons delivered across ALL settings/ALL ai
« CBITS staff / Askforhelp pushin
* Staff responsible for modeling, teaching, Pt W Sale | chair. | pikun. | g your
prompting, providing feedback across day ! booke | cartuly feet
‘ carefuly.
Trauma-Informed  Daily Progress Report (DPR) Sample
3. Access is NOT enough Tier2Group e
Teachers please indicate YES (2), SO-SO (1), or NO (0) regarding the student's achievement
All work is focused on ensuring positive outcomes for ALL S P P T
children and youth and their families. EXPECTATIONS
B
. . . Self-Check
* Interventions matched to presenting problem using data, Leslel L glstatey
monitored for fidelity and outcome Be Respectful 2 1 o : 1 o FE 2 1 o
» Teams and staff are explicit about types of interventions T
students and youth receive (e.g. from “student receives
counseling” to “student receives 4 coping skills group Be Responsible e T oo T
sessions) R il
« Skills acquired during sessions are supported by ALL staff Eerson
(e.g. staff are aware that student is working on developing Tepons
coping skills and provides prompts, pre-corrects, e
acknowledges across school day)
Center for SW-PBS
College of Education
m University of Missouri Adapted from Grant Middle School STAR CLUB

24



11/11/18

4. Installed and aligned with core features of
MTSS framework.

* Teams

* Data-based Decision- making
* Continuum of linked EBP’s

* Screening

* Progress monitoring

* Ongoing PD/coaching

Center for SW-PBS
College of Education
University of Missouri

Alignment Self Assessment Section 1:
Assessment of Current Initiatives

Step 1: Coordinate and lead alignment process with an executive level team
Step 2: Define the valued outcome(s) to be achieved

Step 3: Develop an inventory of the related initiatives currently being implemented
across the district.

Step 4: Organize the list of initiatives per outcomes (similar/different)?

Step 5: Identify the systems, data, practice features for initiatives with similar
outcomes.

Step 6: Identify the systems features for initiatives with different outcomes
Step 7: Analyze and make decisions for alignment of initiatives

Step 8: Design the plan for effective alignment including implementation,
evaluation and professional development

Appendix A- Action Planning Self-Assessment

Question Assessment  Action

a) Does the team have the authority for organizational
impact (i.e. professional development and coaching,
policy, data management

b) Does the team have budget authority for all initiatives

being considered?

) Does the team include individuals with detailed Yes No
knowledge of the logic model and core practices of In Process
proposed initiatives?

d) Has the team determined If other members are required Yes No
before proceeding? In Process

a) Are the highly valued outcome(s) for children and families | Yes No
defined for initiatives to be aligned? (g.g. improved social | In Process
emotional behavior functioning for all students)

a) Hasalist of all related grants, initiatives, and practices Yes No
across schools and community agencies been developed? | In Process

b) Has the team determined whether each initiative Is a Yes No
framework (e.g. MTSS) or a practice (e.g. Second Step) In Process

a) Has the team determined if they are going to align Yes No
initiatives with similar outcomes, align initiatives with In Process
different outcomes or align both?

b) Has the team determined which initiatives are to be Yes No
aligned at only the system level (initiatives with different | In Process
outcomes)?

<) Has the team determined which initiatives are to be Yes No
aligned both at the system level and practice level In Process

(initiatives with similar outcomes)?

) Have the system features for each initiative been Yes No

identified? (¢.g. team-based leadership, coordination, In Process
y # fidel and

coaching, conti d:

b) Have the specific core practices for each related initiative | Yes No
with similar outcome been identified? In Process

) Have the fidelity measures for each initiative been Yes No
identified? (Note: Identify any initiatives without fidelity |  In Process
measure)

d) Have the outcome measure(s) been identified for each Yes No
initiatiue (s o dicrinline neahlome dacreacing rick ratine In Pracace.
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Turn & Talk

* What is your school currently doing to
create integrated social/emotional
supports are in place for at-risk
students?

Center for SW-PBS
College of Education
University of Missouri

Aligning Initiatives

* Universal

« Social / Emotional outcomes

* Good “mental health”

* Foundational Classroom Instruction & Management
* Tier Il

* Embed related classroom practices
* Tier lll

* Early Intensive academic supports

* MH services map to school-wide system

Center for SW-PBS
College of Education
University of Missouri

Aligning Social, Emotional &
Academic Supports Through a
SWPBS Framework

Tim Lewis, Ph.D.
University of Missouri

OSEP Center on Positive
Behavioral Intervention & Supports
pbis.org

Missouri SW-PBS
pbismissouri.org

Center for SW-PBS
College of Education
University of Missouri
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